R/Y1: Summer Term	                    Fiction 1A: Traditional Stories                                          Main texts: The Black Rabbit; Wolf Won’t Bite!
	Wk 1
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Whole class teaching
	Read and enjoy Black Rabbit by Philippa Leathers with chn. So what is the Black Rabbit? He’s Rabbit’s own shadow! Explore how shadows are made, either by standing outside if sunny or using a strong lamp or overhead projector in the classroom. Why are Rabbit (and the Wolf!) scared of Black Rabbit? Discuss the ways in which your shadow can sometimes seem much bigger than you, as if it were a giant. What other shadows are scary? Are there times and places when shadows get scarier – your bedroom at night-time maybe? Sometimes our shadows look strange and not very much like us. But just like Rabbit, we don’t need to be scared – after all, his shadow scared away a wolf!
Grammar 1
	Re-read Black Rabbit then turn to the endpapers. What do these pages show? Discuss how the red dotted line shows Rabbit’s journey through the forest as he tries to get away from Black Rabbit and then from the Wolf. Show Rabbit’s Map Words (see resources) and read each entry aloud with chn’s help. Point again at the word ‘tree’. This says ‘tree’ – just one tree, singular. But there is more than one tree on the map, isn’t there? Have fun counting trees and agree there are lots of them, plural. Write ‘trees’ on the chart, emphasising how we generally add an –s to a word when we want to show we have more than one of them. Repeat for ‘river’, ‘path’, ‘rock’ and ‘pond’. 
Send Rec off now to do activities
Point to ‘bush’ on the map and write ‘bushes’ on the chart. Hang on! What’s different here? It’s –es, not just –s. Explore the rule for pluralising nouns ending –ch, -sh ,–ss, –x or –o. Complete the table with ‘grass’ and ‘rush’.    Transcription 1
	Show Black Rabbit to the class again. Had anybody heard or read Black Rabbit before this week? It’s a very new story and not many people have seen it before. Then show a copy of Little Red Riding Hood. This book has a scary wolf in it too. Who’s read or heard Little Red Riding Hood before? Lots of people! It’s what we call a traditional tale. List the characteristics of traditional tales: they are very old; they have no specific author; they started off as oral rather than written stories; they are often a bit different from version to version; they often have talking animals in them, as well as princesses and princes; they are sometimes quite scary. Do you know any other traditional stories? Show the class as wide a selection as possible. 
Spoken Language 1
	Review chn’s understanding of traditional tales and what characterises them, building on yesterday’s lesson. We saw yesterday that traditional tales often have slightly scary animals in them. For example what’s the scary animal in The Gingerbread Man?  What about in The Three Little Pigs? And in Chicken Licken? In Little Red Riding Hood? Leaf through the books if chn are unsure or don’t know the answer. There seem to be lots of foxes and wolves, don’t there? I wonder why that is? Explain how these stories come from a time when there were still wolves living in the forests, and when foxes and wolves were a real problem for people who had to keep their own hens and sheep, etc. Has anyone seen a fox or a wolf? What was it like? Was it frightening at all? What scary animal is in the story of Goldilocks? Watch animated Goldilocks on http://learnenglishkids.britishcouncil.org/en/short-stories/goldilocks-and-the-three-bears and discuss. Is the scary animal here a fox or a wolf? This time it is bears! Do you know any other bear traditional tales?   Comprehension 1/Composition 1
	On the board write The Three Little Pigs but cover each word. Reveal ‘The’. This is a word we should all be very familiar with. When we are reading we need to recognise this word rather than try to sound it out. Reveal ‘three’. Who can read this word by sounding out and blending? Model these strategies to successfully decode the word. Rpt for ‘little’. What word might be hidden under the last card? Remember, we are talking about traditional tales at the moment! Reveal ‘pigs’ and decode with chn’s help. Repeat with Little Red Riding Hood, Jack and the Beanstalk etc., hiding words with GPCs you particularly want chn to focus on. 
Word Reading 1/ Comprehension 2

	
	Objectives
	Dimension
	Resources

	Spoken language
	Articulate and justify answers, arguments and opinions 
Give well-structured descriptions and explanations 
Participate in discussions, etc. 
Consider and evaluate different viewpoints, attending to and building on the contributions of others 
	1. Wednesday:  Orally describe well-known tales traditional tales, articulating personal preferences and making evaluations.
Chn work in mixed ability pairs. They look at a wide variety of books of very familiar traditional tales and also look at some tales being told online (see below plan).  All the tales should be ones they already know well.  Then chn listen to questions about traditional tales (see resources) and discuss their responses with a partner. For each, they feedback either their own or their friend’s ideas and thoughts to the class.  Teacher and TA go round, working with groups and reading the questions.  Some groups may have copies of the questions and re-read them as prompts for discussion.
Plenary: Show two traditional tales to the class, one with animals in it, one without. Chn say why one would be their preference. Read one with the class.
	A selection of traditional tales, some with scary animals but also some without.

	Comprehension
	Listen to and discuss a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently 
Be encouraged to link what we read or hear read to experiences 
Become very familiar with key stories, fairy stories and traditional tales 
Retell them and consider their particular characteristics 
	1. Thursday: Read aloud their own writing about scary animals in traditional tales    (See Composition 1.)
Chn re-read parts of different traditional tales about scary animals and choose the scariest one. They then write about it and re-read their own writing.  
Plenary: Ask chn from across the class to read aloud the work they have produced in class. Help chn to speak clearly, loudly and slowly enough for everyone to enjoy what they have produced. Encourage chn to respond to what others have said.
	For both Thursday and Friday: a wide selection of traditional tales



	
	
	2. Friday: Read and understand of a wide variety of traditional tales   (See Word reading 2.)
Chn use a variety of decoding strategies and word attack skills to read the traditional tales and to re-read Black Rabbit.  
	Hamilton Group Reader, Goldilocks

	Word Reading
& Transcription 
	Pupils should be taught to add suffixes… Using the spelling rule for adding –s or –es as the plural marker for nouns…
	1. Tuesday:  Create plurals for nouns drawn from Rabbit’s journey
Reception: Use a greatly enlarged photocopy of the endpaper map from Black Rabbit. Read the Map Plurals (see resources) and, taking turns, write these words onto the map at the appropriate places. Each child then draws another Rabbit so that we have several. Add these to the map. TA works with this group to support them.
More confident writers: Complete the new table of Rabbit’s Plurals (see resources). Can you write a sentence for each one?   TA support
Strong writers: Look at the further rule for plurals of words ending in –f like wolf, leaf and hoof. Then complete Wolf’s Plurals (see resources) and attempt to write a sentence for each plural form.
Plenary: Show the map again. On screen, show Rabbit’s New Day (see resources). With chn’s help, alter each single noun to its plural form.
	Enlarged photocopy of Rabbit’s endpaper map
Map Plurals
Rabbit’s Plurals
Wolf’s Plurals
Rabbit’s Journey

	
	Apply phonic knowledge and skills as the route to decode words 
Read accurately by blending sounds in unfamiliar words containing GPCs that have been taught 
Read aloud accurately books that are consistent with developing phonic knowledge and that do not require use of other strategies to work out words 
	1. Friday: Read and understand of a wide variety of traditional tales (See Comprehension  2.)
Less confident readers: Show group several traditional tale titles not used in the whole class teaching. Decode the titles and choose one to read to the children. Use thumbs up/down/wavering to show whether the story had a scary animal in it, etc. Rpt with other stories.  Teacher to support this group. 
More confident readers: Use Hamilton Group Reader, Goldilocks. 
Strong readers: Have a wide variety of traditional tales to read independently and to one another. Can you find a word that you had not seen before today? What does it mean?
Plenary: Give one child Black Rabbit, another child a small selection of traditional tales. Which have we enjoyed more this week, Black Rabbit or our traditional stories. Why is that? Invite chn to stand next to the one they like most.
	Hamilton Group Reader, Goldilocks
Wide variety of traditional tales

	Grammar
	Begin to punctuate sentences using a capital letter and a full stop, question mark or exclamation mark
	1. Monday: Create shadow drawings and write accompanying words and sentences with capital letters and full stops.
Less confident writers: Chn each lay toy or object on black paper. Draw around edges and cut out to create a ‘shadow’. Write toy or object’s name on white paper slip and stick this to back of the ‘shadow’. Stress capital letter for first letter of name. When all chn have a shadow animal /object, they share them with the rest of the group. Can chn identify object from shadow? Reveal name to confirm! TA here
More confident writers: Draw round two animal templates or toys. Shade in both with pencil to create shadow drawings. Below, write sentences explaining which is the most exciting or scary shadow. Chn must use capital letters and full stops accurately in their sentences. 
Strong writers: Create a simple shadow drawing as above. Write sentences in their books explaining how shadows are made and why they can sometimes be scary or exciting. Chn use capital letters, full stops and other punctuation accurately.  Teacher support here
Plenary: show Animal Silhouettes (see resources). Which animals would make these shadows? Identify each in turn. Which ones would you be scared of if you saw them like Rabbit does? Can you say why? Scribe each word or sentence on the board, taking care to form capital letters accurately and using full stops to finish sentences. 
	Collection of toys and other objects with simple clear outlines, suitable for drawing around
Animal or other templates
Black paper
Animal Silhouettes

	Composition
	Discuss what they have written with a teacher and other pupils
Read aloud their writing clearly enough to be heard by their peers and the teacher
	1. Thursday: Write about scary animals in traditional tales.   (See Comprehension 1.)
Less confident writers: Choose and then draw their scariest animal from the traditional stories looked at yesterday and discussed today. They name their animal and communicate their feelings about their creature, e.g. ‘Wolves scare me.’ ‘I don’t like foxes.’ ‘Bears are bad because they chase you.’ etc. Encourage chn to express themselves clearly and succinctly and scribe as required around their picture.  
More confident writers: Using their books or line guides and paper, chn list the three kinds of scary animals they have seen and discussed yesterday and today. Write sentences explaining which they find scariest and why. Which is the least scary and why? For example, The wolf is the most scary because… Chn can draw their scariest animal if time. 
Strong writers: As above but expect children to write longer sentences, make comparisons and give reasons, e.g. I think the wolf is more scary than the bears because the wolf has massive teeth and a long mouth and the bears look quite cuddly. 
	





	
Wk 2
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Whole class teaching
	Read Wolf Won’t Bite to the class, asking chn to spot similarities with the tales we read last week. Are there some familiar characters here? What about a scary animal? Which story is this most like? But what is different to The Three Little Pigs? Return to the beginning of the story. When we read aloud, should our voices stay the same or should they change to suit the characters and what is happening? Should our voices be quiet or loud? Model giving both a flat, monotone delivery and a more lively reading of the first pages from Wolf Won’t Bite, asking which seems to work better. Why? How might we read the next pages? Ask chn to try different readings, with raised and quieter voices, quicker and slower delivery, with changes of pace within the reading etc. What worked well here?   Spoken Language 2
	Reread Wolf Won’t Bite. But what if the book featured a different traditional tale scary animal?  Explain that chn are going to be writing their own ____ Won’t Bite stories over the next couple of days. Today you will need to decide which scary animal will be in your story as well as choosing what circus tricks they will be made to do. What scary animals did we find in stories last week? Foxes and bears. Encourage chn to think of other scary animals, e.g. Shark won’t bite! Or Lion won’t bite! Then discuss what animal is making him/her do the tricks.  It can be pigs as in Wolf Won’t Bite or it could be another animal. Take suggestions.  What tricks will your scary animal be made to do?  Riding a unicycle; balancing on a ball; juggling; swallowing fire; swinging on the trapeze; being a clown, etc. Model recording these as single word/very short phrases on the Planner (see resources), retaining your ideas for tomorrow. We are just making notes today so there is no need for full sentences or beautiful handwriting.   Comprehension 3
	Show yesterday’s list of ideas for your new version of Wolf Won’t Bite. What will my title be? E.g. Fox Won’t Bite. First we transcribe the lines ‘Roll up! Roll up! Roll up! We have caught a fox.’ Point out that the wolf is actually described by Emily Gravett as a ‘wild wolf’. So what alliterative adjectives could we use for the fox? Ferocious? Fiery? Fearsome? What if It was a bear? Bristling? Big? Booming? Barking? Then look again at Emily Gravett’s text, drawing attention to the way in which the story lists three things the pigs make the wolf do before adding the refrain ‘…and Wolf won’t bite!’ Model writing sentences for three of yesterday’s list of tricks, e.g. ‘I can make him juggle fire. I can make him act the clown. I can make him ride a horse and Fox won’t bite.’ Stress that although ‘and’ is a very little word it does a really important job here, linking together two of our ideas into one bigger and better sentence. Repeat, converting a further three new tricks from your list into full sentences.
Grammar 2
	Look back over the existing lines in your own Fox Won’t Bite story. I always reread my work to check for mistakes or to see if I can make things even better. Model making a simple improvement to your work. Explain that today chn will be finishing their stories. My story needs a final three lines. For the last time, take three circus trick ideas from Tuesday’s notes and write these up into sentences. Do this at a desk. Am I holding my pencil properly, and sitting correctly at my table to do so? Can you help me improve how I am sitting and writing? Lay particular stress on your method of composing the lines you create orally before writing them out. What do I need to remember to do now? Reread them to check if anything else needs adding! 
Composition 2/Transcription 2
	Watch the first half of The Wolf & the 7 Kids at http://www.youtube.com/watch?v=GswJyEh7jgA 
and discuss its similarity to other traditional tales chn know. Then show the transcript of the first few lines of the story on the screen or the flipchart (see resources). Talk about what children think might happen…
Tell them that they are going to predict the ending of the story, and say what they think might happen next and what will happen in the end. Encourage them to think whether the ending of a traditional tale is usually happy or sad? (Happy) Baddies usually get what they deserve! 
Word 2/Spoken lang 3 Composition 3

	
	Objectives
	Dimension
	Resources

	Spoken language
	Speak audibly and fluently with an increasing command of Standard English 
Participate in…performances
Gain, maintain and monitor the interest of the listener(s) 
	2. Monday: Use clear, expressive voices to recite lines from Wolf Won’t Bite. 
Split the class into two or more mixed ability groups, each with a copy of the book or with the modified script of Wolf Won’t Bite (see resources). Groups work together to rehearse reciting the story. Different chn act as narrators, speaking either singly or in pairs or groups so that everyone is involved at some point. Groups may work as a chorus to call ‘But Wolf Won’t Bite! Explore how gestures or poses might be added to the recital to make it more exciting.
Teacher and TA to support groups as required. 
Plenary:  Provide opportunity for each group to give its recital of the book. What did each group think of the other’s performance? Can you spot something you really liked about the way they spoke?
	Wolf Won’t Bite scripts

	Spoken Language
	Listen and respond appropriately to adults and peers.
Ask relevant questions. 
Maintain attention and participate in collaborative conversations. 
	3. Friday: Discuss with a small group their predictions for an ending to a traditional tale.  (See Composition 3)
Chn work in small groups to discuss what they think will happen to the seven kids in The Wolf and the Seven Kids.  Make sure everyone reads the story start (See Word Reading 2) and that chn remember what tends to happen in traditional tales where the ‘baddies’ usually get what they deserve!  Encourage chn to listen as well as speak and to respond to what other children say!  
	

	Comprehension
	Listen to and discuss a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently 
Be encouraged to link what they read or hear read to their own experiences 
Become very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics 
	3. Tuesday: Plan a new version of Wolf Won’t Bite featuring a different scary animal and different circus tricks 
Less confident writers: Work as a group with an adult to select a different scary animal. Record on an enlarged Won’t Bite Planner (see resources). Decide what animal is making the scary creature do the tricks.  Then list possible circus activities. All chn can sign their name to the list. Keep the planner for tomorrow. What will our story now be called? Not Wolf Won’t Bite but…?   TA  or Teacher to support 
More confident writers: Work in pairs or trios. Use the planner to record ideas, with all chn noting their own new scary animal and list of possible circus tricks. If chn are finding it hard, restrict them to changing the scary animal and the tricks, and leave it that it is the pigs who are making him/her do the tricks.  They need to think of three tricks.  
Strong writers: Select a new scary animal and also a new creature to make him or her do the tricks.  Then discuss and note at least two sets of three different tricks. (See resources.)
Plenary: Ask the strong writers group to share some of their ideas for stories. What challenges do the pigs give their chosen animals in their stories? Can we think of any other ideas to help them?
	Won’t Bite planner
Won’t Bite Planners.  

	Word  reading
& Transcription
	Sit correctly at a table holding a pencil comfortably and correctly
Begin to form lower-case letters in the correct direction, starting and finishing in the right place 
Form capital letters
	2. Thursday: Use excellent handwriting (See Composition 2) 
Chn compose lines for a new Wolf Won’t Bite story and take care to make their handwriting legible and neat. They should leave spaces between words and try to form their letters correctly.  They take care forming capital letters at the start of sentences.  
	

	
	Apply phonic knowledge and skills as the route to decode words 
Read accurately by blending sounds in unfamiliar words containing GPCs that have been taught 
Read aloud accurately books that are consistent with their developing phonic knowledge 
	2. Friday: Read and discuss a wide range of traditional tales
Chn work together to re-read the story start of  The Wolf and the Seven Kids (see resources) 
Plenary: Finish the video of The Wolf and the Seven Kids at http://www.youtube.com/watch?v=GswJyEh7jgA  Discuss whether the chn’s predictions were accurate or not.  Did anyone prefer the ending they had invented to the real ending?  
	Story start of The Wolf and the Seven Kids (see resources) 

	Grammar
	Joining words and joining sentences using ‘and’ 
Beginning to punctuate sentences using a capital letter and a full stop, question mark or exclamation mark
	2. Wednesday: Write new versions of Wolf Won’t Bite, drawing on plans drafted yesterday
Chn use either large sheets of paper with line guides, or their exercise books, for writing.  
[bookmark: _GoBack]Less confident writers: Using the list of tricks generated yesterday, each child writes out an ‘I can make him…’ sentence.  If necessary provide a sentence starter (see resources).  Challenge chn to add the ‘and – won’t bite.’ coda. 
More confident writers: Chn transcribe the lines, ‘Roll up, roll up,’ then they start on their trio of sentences as in whole class teaching.  
Strong writers: as above but finish their first trio of sentences and aim to begin a second set. Both More confident and Strong groups aim to use a good alliterative description for their creature. 
Plenary: Show the paw prints of a fox, a bear, a wolf and a pig (see resources – they are in order). Even the paw prints of some animals look quite fearsome! Can you tell which print goes with which animal? Encourage chn to be logical in their thinking. Label each print with its correct owner’s name. Your animal’s paw print might be good for decorating the pages of your book.
	Sentence starter
Animal paw prints


	Composition
	Pupils should be taught to write sentences by
Saying out loud what they are going to write about
Composing a sentence orally before writing it
Sequencing sentences to form short narratives 
Re-reading what they have written to check that it makes sense
	2. Thursday: Write carefully composed sentences for Won’t Bite stories 
Chn continue writing on paper used yesterday. They can decorate their pages and/or add a cover sheet when they have finished writing.
Less confident writers: Chn continue from yesterday and complete/write a further ‘I can make him…and – won’t bite.’ sentence. 
More confident writers: Chn continue from yesterday, completing first trio of sentences and writing what happens in the end when their scary creature … BITES! 
Strong writers: Chn continue from yesterday and complete their stories. They can begin the class Plenary work if finished.
Plenary: Look at the back cover of Wolf Won’t Bite. Discuss how sometimes people recommend a book they like by putting a few comments on the back cover. Can we mimic these recommendations for our own book? (‘Everything that Sam turns his pencil to is gold’ - Primary Times; ‘Class 2 will roar with pleasure if we read them this’ – The Local Rag, etc.)
	

	
	
	2. Friday: Write a prediction for the ending of a traditional tale      (See Spoken language 3 and Word Reading 2)
Chn read the story start (see resources) and discuss the story so far in their groups and then write a prediction.
Less confident writers:  Work with TA Chn work as a group and TA scribes some of their ideas about what will happen.  
More confident and strong writers:   Chn work individually to write their ideas about what will happen.  They need to say what they are going to write before writing it. Then they can re-read their writing to make sure it says what they think it should say.  
Plenary: see Word Reading 2. 
	Story start (see resources) 


















Books:
The Black Rabbit, Phillipa Leathers, Walker Books ISBN 978-1-4063-5255-9
Wolf Won’t Bite, Emily Gravett, Macmillan, ISBN 978-0-330-52221-2
You will also need a good variety of traditional tales, both those with ‘scary animals’ in them (such as Chicken Licken, The Gingerbread Man and The Little Red Hen) and those without (Jack and the Beanstalk, The Princess and the Pea, etc.) 
In addition, make sure you have a number of different versions of one story (e.g. Little Red Riding Hood)
Goldilocks, Hamilton Group Reader available from Hamilton Education in sets of six.  http://www.hamiltoneducation.org.uk/GroupReading_Year1.php

Websites:
For the animated version of Goldilocks, http://learnenglishkids.britishcouncil.org/en/short-stories/goldilocks-and-the-three-bears
For the animated version of The Wolf and the Seven Kids http://www.youtube.com/watch?v=GswJyEh7jgA

For Wednesday and Friday in week 1 here are some online versions. 

Three Little Pigs  http://www.youtube.com/watch?v=2gnhSAu15G8 
Little Red Riding Hood  http://www.youtube.com/watch?v=02W4L3l6660
Jack and the Beanstalk  http://www.youtube.com/watch?v=fN_C-eGzEEs
Sleeping Beauty  http://www.youtube.com/watch?v=XujMUxv76OM
Beauty and the Beast  http://www.youtube.com/watch?v=d_Fikv7FYZE

The links to the websites and the contents of the web pages associated with such links specified on this list (hereafter collectively referred to as the ‘Links’) have been checked by Hamilton Trust (being the operating name of the registered charity, William Rowan Hamilton Trust) and to the best of Hamilton Trust’s knowledge, are correct and accurate at the time of publication. Notwithstanding the foregoing or any other terms and conditions on the Hamilton Trust website, you acknowledge that Hamilton Trust has no control over such Links and indeed, the owners of such Links may have removed such Links, changed such Links and/or contents associated with such Links. Therefore, it is your sole responsibility to verify any of the Links which you wish you use. Hamilton Trust excludes all responsibility and liability for any loss or damage arising from the use of any Links.




Scroll down for Outcomes and Foundation Objectives
Outcomes 
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	1. Listen attentively to an unfamiliar story and relate its themes and characters to own life
2. Use capital letters and full stops (as well as exclamation marks and question marks) correctly when punctuating sentences

	1. Begin to learn rules on pluralising singular nouns, distinguishing between those that add an ‘-s’ and those that add an ‘-es’
	1. Understand and use the term ‘traditional tale’, providing examples in discussion
2. Use talk to recount well-known stories and to justify personal opinions and evaluations of these tales
	1. Show an understanding of the kinds of characters encountered in traditional tales
2. Read own work aloud so that others can hear and enjoy it
	1. Make links between books read and new titles
2. Use a range of strategies including phoneme-grapheme correspondence to decode unfamiliar words in texts

	1. Work collaboratively on a performance
2. Adapt voice when reciting a text for an audience
	1. Use a familiar text as the model for a new story
2. Distinguish between notes and full sentences when planning work
	1. Rehearse the use of alliteration in creating powerful descriptions
2. Use ‘and’ to extend sentences and link ideas within own writing
	1. Create successful texts by composing sentences orally first, then writing
2. Reread written work to check for sense and for errors
	1. Use a range of strategies including phoneme-grapheme correspondence to decode unfamiliar words in texts
2. Select a favourite story and justify choice






Foundation Objectives Week 1
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Listen to stories with increasing attention and recall [L&A]
Listen attentively in a range of situations [L&A]
Answer ‘how’ or ‘why’ questions about their experiences in response to stories or events [U]
Use some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence [Wr]
Write own name and other things such as labels and captions [Wr]
Use their phonic knowledge to write words in ways which match their spoken sounds [Wr]
Write irregular common words [Wr]
	Extend vocabulary, especially by grouping and naming, exploring the meaning and sounds of new words [Sp]
Segment the sounds in simple words and blend them together and know which letters represent some of them [R]
Link sounds to letters, naming and sounding the letters of the alphabet [R]
Use their phonic knowledge to write words in ways which match their spoken sounds [Wr]
Write some irregular common words [Wr]

	Use vocabulary and forms of speech that are increasingly influenced by their experiences of books [R]
Demonstrate understanding when talking with others about what they have read [R]
Listen and respond to ideas expressed by others in conversation or discussion [U]
Use talk to organise, sequence and clarify thinking, ideas, feelings and events [Sp]
Express themselves effectively, showing awareness of listeners’ needs [Sp]

	Use vocabulary and forms of speech that are increasingly influenced by their experiences of books [R]
Attempt to write short sentences in meaningful contexts [Wr]
Use their phonic knowledge to write words in ways which match their spoken sounds [Wr]
Write some irregular common words [Wr]
Write simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible [Wr]
	Segment the sounds in simple words and blend them together and know which letters represent some of them [R]
Link sounds to letters, naming and sounding the letters of the alphabet [R]
Begin to read words and simple sentences [R]
Use phonic knowledge to decode regular words and read them aloud accurately [R]
Read some common irregular words [R]




Week 2
	Monday
	Tuesday, Wednesday and Thursday
	Friday

	Maintain attention, concentrate and sit quietly during appropriate activity [L&A]
Display two-channelled attention – can listen and do for short span [L&A]
Listen attentively in a range of situations [L&A]
Join in with repeated refrains and anticipate key events and phrases in rhymes and stories [L&A] 
Use language to imagine and recreate roles and experiences in play situations [Sp]
Use talk to organise, sequence and clarify thinking, ideas, feelings and events [Sp]
Introduce a storyline or narrative into their play [Sp]
Express themselves effectively, showing awareness of listeners’ needs [Sp]

	Use vocabulary and forms of speech that are increasingly influenced by their experiences of books [R]
Use some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence [Wr]
Write own name and other things such as labels and captions [Wr]
Attempt to write short sentences in meaningful contexts [Wr]
Use their phonic knowledge to write words in ways which match their spoken sounds [Wr]
Write some irregular common words [Wr]
Write simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible [Wr]
	Segment the sounds in simple words and blend them together and know which letters represent some of them [R]
Link sounds to letters, naming and sounding the letters of the alphabet [R]
Begin to read words and simple sentences [R]
Use phonic knowledge to decode regular words and read them aloud accurately [R]
Read some common irregular words [R]
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